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 3

 

Revision of w
ork from

 years 1 and 2: Pay special attention to the rules for adding suffixes. 
 

1 
i: y 

 

The /i/ sound spelt y 
elsew

here than at the end 
of w

ords 

These w
ords should be learnt as needed. 

 
m

yth gym
 Egypt pyram

id m
ystery hym

n crypt calypso 
crystal cygnet gypsy lyric m

ystery oxygen physics 
sym

bol system
 sym

ptom
 syrup typical 

 

2 
u: ou 

The /u/ sound spelt ou 
These w

ords should be learnt as needed. 
young touch double trouble country young enough 
couple cousin rough tough southern nourish courage  

 

3 
k: ch 

W
ords w

ith the /k/ sound 
spelt ch (G

reek in origin) 
 

schem
e chorus chem

ist echo character chord chem
istry 

stom
ach ache anchor schedule arachnophobia 

m
echanic hypochondriac chaos character choir 

C
hristm

as chem
istry chem

ical chorus chem
otherapy  

chrysalis chronic architect orchestra schem
e technology  

 

4 
sh: ch 

W
ords w

ith the /ʃ/ sound 
spelt ch (m

ostly French in 
origin) 

 
chef chalet m

achine brochure chaise cached parachute 
m

oustache 

 

6 
g: gue 

W
ords ending w

ith the /g/ 
sound spelt –gue the  

 
analogue league  colleague  catalogue  dialogue  plague  
vague  fatigue  intrigue  vogue  rogue  m

onologue  
prologue  synagogue 

 

7 
k: que 

W
ords ending w

ith the /k/ 
sound spelt –que (French 
in origin) 

 
technique  cheque  unique critique antique   torque   
plaque   m

osque  picturesque  baroque  grotesque  
physique  m

ystique  opaque  boutique  oblique 

 

8 
s:sc 

W
ords w

ith the /s/ sound 
spelt sc (Latin in origin) 

 

In the Latin w
ords from

 w
hich these w

ords 
com

e, the R
om

ans probably pronounced 
the c and the k as tw

o sounds rather than 
one – /s/ /k/ 

scenario scene scenery science scientist scissors 
discipline fascinate crescent abscess adolescent ascend 

 

 

9 
ay:ei 

W
ords w

ith the /ei/ sound 
spelt ei, eigh, or ey 

 
vein abseil beige feign feint rein reign surveillance veil 

 

10 
ay: eigh 

 
w

eigh eight neighbour sleigh neigh inveigh freight eight 
 

11 
ay: ey 

 
they obey 

 



 

12 
‘ 

reg plural 

Possessive apostrophe 
w

ith plural w
ords 

 

The apostrophe is placed after the plural 
form

 of the w
ord; –s is not added if the 

plural already ends in –s, but is added if 
the plural does not end in –s (i.e. is an 
irregular plural – e.g. children’s). 

girls’ boys’ babies’ 
 

13 

Prefixes 

un- 

M
ost prefixes are added to 

the beginning of root w
ords 

w
ithout any changes in 

spelling 

the prefix un– has a negative m
eaning 

unable unbeaten unblock uncover uncut undo unfair  
unfit unfold unhappy unkind unload unlucky unpack 
unselfish unw

ell unw
illing unw

ind unheard 
unaccom

panied unachievable unannounced 
unappealing unarm

ed unasham
edly unattached 

unattainable unattractive unaw
are  unbeaten 

unbelievable unbreakable uncertain uncom
fortable 

unconscious undisturbed ungrateful uninterested 
unm

istakable unofficial unpleasant unpopular unqualified 
unsociable unusual  

 

14 
dis- 

the prefix dis– has a negative m
eaning 

disable disagree disarm
 disclose discover disease 

disgrace dislike disobey disorder disow
n displease 

disrepair distrust disuse disadvantage disallow
 disappear 

disappoint disapprove disassem
ble disbelief disbelieve 

discharge discolour discom
fort disconnect disease 

disem
bark disem

bow
el disfigure dishearten dishonest 

disinfect disinterested disjointed disobedient disqualify 
dissatisfy disadvantaged disappeared disappointed 
discontinued disqualified dissatisfied dissolved  

 

15 
m

is 

the prefix m
is– has a negative m

eaning 
m

isbehave m
isdeal m

isfire m
ishear m

islead m
isplace 

m
isread m

isspell m
istake m

isunderstand m
isuse 

m
isadventure m

iscalculate m
isfortune m

isinform
 

m
isinterpret m

isjudge m
ism

anage m
isunderstand 

m
isinform

ed m
isinterpreted m

ism
anaged  

 

16 
re- 

re– m
eans ‘again’ or ‘back’. 

refill reform
 refresh refuse repay replace replay return 

reuse revisit redo refresh react redo renew
 reject reheat 

repeat rew
rite rew

ind rem
ove 

retake recycle rebuild rew
ire 

 



 

17 

suffix –ly 

+ly 

The suffix –ly 

The suffix –ly is added to an 
adjective to form

 an adverb. 
The rules already learnt still 
apply. 

 

The suffix –ly starts w
ith a consonant 

letter, so it is added straight on to m
ost 

root w
ords. Exceptions: 

w
eekly w

isely blindly bravely correctly fairly hardly kindly 
lively lonely loudly proudly sadly shyly slightly slow

ly 
suddenly sw

eetly accurately 

anxiously arguably conscientiously definitely entirely 
im

m
ediately in/accurately in/considerately in/decently 

in/sensitively in/significant in/sincerely necessarily 
patiently secretively separately strangely sufficiently 
surreptitiously suspiciously   

 

18 
y to 
an i 

 (1) If the root w
ord ends in –y w

ith a 
consonant letter before it, the y is changed 
to i, but only if the root w

ord has m
ore 

than one syllable. 

angrily clum
sily easily happily heavily hungrily lazily 

luckily m
errily noisily prettily readily speedily steadily  

w
earily hungrily necessarily guiltily noisily 

 

19 
le to 
ly 

 (2) If the root w
ord ends w

ith –le, the –le 
is changed to –ly. 

gently sim
ply hum

bly nobly 
 

20 

 

 
The suffix –ous 

 

Som
etim

es the root w
ord is obvious and 

the usual rules apply for adding suffixes 
beginning w

ith vow
el letters. 

poisonous dangerous m
ountainous fam

ous perilous 
lum

inous m
arvellous adventurous nervous ridiculous 

m
iraculous m

ischievous  

 

21 
 

Som
etim

es there is no obvious root w
ord. 

trem
endous enorm

ous jealous fabulous generous 
tem

pestuous scrupulous om
inous 

 

22 
-sure 

W
ords w

ith endings -sure 
The ending spelt –sure. 

m
easure treasure pleasure enclosure com

posure 
closure disclosure enclosure leisure pressure exposure 
reassure 

 

23 
-ture 

The ending often spelt –
ture, but check that the 
w

ord is not a root w
ord 

ending in (t)ch w
ith an er 

ending – e.g. teacher, 
catcher, richer, stretcher. 

The ending is often spelt –ture, but check 
that the w

ord is not a root w
ord ending in 

(t)ch w
ith an er ending – e.g. teacher, 

catcher, richer, stretcher. 

picture feature adventure m
iniature signature 

tem
perature m

anufacture adventure capture creature 
figure furniture future m

anufacture  m
ixture nature 

picture prem
ature puncture signature tem

perature  
vulture 

 

24 
-sion 

Endings in -sion 

 

If the ending sounds like /sh/, it is spelt as 
–sion 

collision confusion conclusion corrosion decision division 
erosion exclusion explosion extension inclusion intrusion 
invasion occasion persuasion repulsion revision 
supervision television transfusion 

 



 

 

W
k 
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ents 

R
ules and guidance (non-statutory) 

Exam
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Hom
o- 

YEAR
 4 

 
 

R
evision of w

ork from
 years 2 and 3: Pay special attention to the rules for adding suffixes. 

 

1 

 

double 
consonant 

Adding suffixes 
beginning w

ith 
vow

el letters to 
w

ords of m
ore 

than one 
syllable 

 

If the last syllable of a w
ord is stressed and 

ends w
ith one consonant letter w

hich has just 
one vow

el letter before it, the final consonant 
letter is doubled before any ending beginning 
w

ith a vow
el letter is added. 

forgetting beginning 
 

forgotten 
 

beginner prefer 
 

preferred 
 

2 

single 
consonant 

The consonant letter is not doubled if the 
syllable is unstressed. 

gardening lim
iting  

 

lim
itation 

 

gardener 
 

lim
ited 

 

3 

Prefixes 

sub- 
M

ost prefixes 
are added to the 
beginning of 
root w

ords 
w

ithout any 
changes in 
spelling, but 
see in– below

. 

 

sub– m
eans ‘under’. 

subdivide subheading subm
arine subm

erge subspecies  
 

4 
inter 

inter– m
eans ‘betw

een’ or ‘am
ong’. 

 

interaction intercede interfere interim
  interject  interlude 

interm
ediate  international intervene intercity interact 

interrupt 

 

5 
super 

super– m
eans ‘above’. 

 

supervision supersonic superm
an superm

arket superstar 
superfan superglue superfast  

 

6 
anti 

anti– m
eans ‘against’. 

 

antifreeze antibody anticlockw
ise anti-virus antibiotic 

antiseptic anticlockw
ise antisocial  

 

7 
auto 

auto– m
eans ‘self’ or ‘ow

n’. 
autograph autobiography autograph autobiography 
autom

atic autopilot autopsy autom
obile  

 



 

8 
in- 

The prefix in– can m
ean both ‘not’ and 

‘in’/‘into’. In the w
ords given here it m

eans 
‘not’. 

inaccessible inaccurate inactive inadequate inarticulate 
inattentive inaudible incapable incom

plete inconsiderate 
inconvenient incorrect incredible indecent indefinite 
independent indigestion inedible inefficient inexcusable 
inexpensive insignificant insincere insoluble invisible  
involuntary inexcusable indestructible invincible inaccurately 
inconsiderately indecently insensitively insignificant 
insincerely  

 

9 
il- 

B
efore a root w

ord starting w
ith l, in– 

becom
es il 

illegal illegible illiterate illogical illegitim
ate 

 

10 
im

- 

B
efore a root w

ord starting w
ith m

 or p, in– 
becom

es im
–. 

im
balance im

m
ature im

m
easurable im

m
obile im

m
oral 

im
m

ortal im
m

ovable im
partial im

passable im
patient 

im
perceptible im

perfect im
perm

anent im
perm

eable 
im

perturbable im
pervious im

plausible im
polite im

portant 
im

possible im
practical im

precise im
probable im

proper  

 

11 
ir- 

B
efore a root w

ord starting w
ith r, in– 

becom
es ir–. 

irrational irregular irresistible irresponsive irreversible 
irrelevant irritated irrational irresponsible irrevocable 
irreverent Irrelevant irreversible irrecoverable  irradiation 
irascible irrigable irreparable irrem

ovable 

 

12 
-ation 

The suffix –
ation 

The suffix –ation is added to verbs to form
 

nouns. The rules already learnt still apply. 
inform

ation adoration sensation preparation adm
iration 

investigation frustration liberation anim
ation operation 

narration quotation elation rotation levitation relation dictation 
form

ation deviation restoration 

 

13 

Suffix -ly 

ic to 
ally 

The suffix –ly 

The suffix –ly is 
added to an 
adjective to form

 
an adverb. The 
rules already 
learnt still apply. 

 

 (3) If the root w
ord ends w

ith –ic, –ally is 
added rather than just –ly, except in the w

ord 
publicly. 

autom
atically critically logically m

agically m
echanically 

m
edically m

usically physically   

 

14 
odd 

(4) The w
ords truly, duly, w

holly. 

truly duly w
holly 

 

15 

 

our to 
or 

The suffix –ous 
–our is changed to –or before –ous is added. 

vigorous hum
orous glam

orous arm
orous endeavorous 

harborous honorous 
 



 

16 
geous 

 
A final ‘e’ m

ust be kept if the sound of ‘g’ is to 
be kept. 

courageous outrageous advantageous gorgeous 
 

17 
ious 

If there is an /i:/ sound before the –ous 
ending, it is usually spelt as i, 

various anxious conscientious conscious delicious furious 
glorious gracious infections luscious luxurious m

ysterious 
obvious previous rebellious scrum

ptious serious surreptitious 
suspicious tedious victorious suspicious precious conscious 
delicious obvious 

 

18 
eous 

but a few
 w

ords have e. 
hideous spontaneous courteous hideous m

iscellaneous 
nauseous righteous sim

ultaneous 
 

19 
tion 

Endings w
hich 

sound like sh 
spelt –tion, –
sion, –ssion, –
cian 

Strictly speaking, 
the suffixes are –
ion and –ian. 
C

lues about 
w

hether to put t, 
s, ssor c before 
these suffixes 
often com

e from
 

the last letter or 
letters of the root 
w

ord.  
 

Som
etim

es the root w
ord is obvious and the 

usual rules apply for adding suffixes beginning 
w

ith vow
el letters. 

com
pletion operation situation relation im

agination 
organisation am

bition position revolution solution fiction 
introduction caution description 

 

20 
tion 

–tion is the m
ost com

m
on spelling. It is used if 

the root w
ord ends in t or te. 

 

invention injection action hesitation translation pollution 
attraction affection correction construction option education  

 

21 
sion 

–sion is used if the root w
ord ends in d or se. 

Exceptions: attend – attention, intend – 
intention. 

expansion extension com
prehension tension intentions 

ascension  

 

22 
ssion 

–ssion is used if the root w
ord ends in ss or –

m
it. 

 

adm
ission agression dépression discussion expression 

im
pression m

ission oppression possession procession 
profession progression succession suppression 

 

23 
cian 

–cian is used if the root w
ord ends in c or cs. 

optician politician m
usician electrician m

athem
atician 

 

24 
f: ph 

 
 

Agoraphobia claustrophobia hydrophobia paragraph 
pharaoh pharm

acist pharynx phenom
enon photosensitive 

photosynthesis physical physicist physiotherapy sym
phony  

 

25 
‘ 

irr 

plural 

Possessive 
apostrophe w

ith 
plural w

ords 

 

 (N
ote: singular proper nouns ending in an s 

use the ’s suffix e.g. C
yprus’s population)  

children’s m
en’s m

ice’s child’s tooth’s foot’s sheep’s 
w

om
en’s people’sboys’dogs’ 

 



 

 
 

H
om

ophones or 
near-
hom

ophones 

 
accept/except, affect/effect, ball/baw

l, berry/bury, 
brake/break, fair/fare, grate/great, groan/grow

n, here/hear, 
heel/heal/he’ll, knot/not, m

ail/m
ale, m

ain/m
ane, m

eat/m
eet, 

m
edal/m

eddle, m
issed/m

ist, peace/piece, plain/plane, 
rain/rein/reign, scene/seen, w

eather/w
hether, w

hose/w
ho’s 

 

 
W

ord List for years Three and Four 

 



 

 

accident(ally)actual(ly)addressansw
erappeararrive 

believebicyclebreathbreathebuildbusy/business 

calendarcaughtcentrecenturycertaincirclecom
pleteconsidercontinue 

decidedescribedifferentdifficultdisappear 

earlyeartheight/eighthenoughexerciseexperienceexperim
entextrem

e 

fam
ousfavouriteFebruaryforw

ard(s)fruit 

gram
m

argroupguardguide 

heardheartheighthistory 

im
agineincreaseim

portantinterestisland 

know
ledge 

learnlengthlibrary 

m
aterialm

edicinem
entionm

inute 

naturalnaughtynotice 

occasion(ally)oftenoppositeordinary 

particularpeculiarperhapspopularpositionpossess(ion)possiblepotatoespressureprobablyprom
isepurpose 

quarterquestion 

recentregularreignrem
em

ber 

sentenceseparatespecialstraightstrangestrengthsupposesurprise 

thereforethough/althoughthoughtthrough 

various 

w
eightw

om
an/w

om
en 

 



 

 

Teachers should continue to em
phasise to pupils the relationships betw

een sounds and letters, even w
hen the relationships are unusual.  

O
nce root w

ords are learnt in this w
ay, longer w

ords can be spelt correctly, if the rules and guidelines for adding prefixes and suffixes are also 
know

n. 

Exam
ples: 

business: once busy is learnt, w
ith due attention to the unusual spelling of the /i/ sound as ‘u’, business can then be spelt as busy + ness, w

ith 
the y of busy changed to i according to the rule. 

disappear: the root w
ord appear contains sounds w

hich can be spelt in m
ore than one w

ay so it needs to be learnt, but the prefix dis- is then 
sim

ply added to appear. 

 U
nderstanding the relationships betw

een w
ords can also help w

ith spelling.  

Exam
ples: 

bicycle is cycle (from
 the G

reek for w
heel) w

ith bi– (m
eaning tw

o) before it. 

m
edicine is related to m

edical so the /s/ sound is spelt as c. 

opposite is related to oppose, so the schw
a sound in opposite is spelt as o. 
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YEAR 5
 

 
R

evision of w
ork from

 previous years  

1 
-cious 

Endings w
hich sound 

like /ʃəs/ spelt –cious or 
–tious. 

N
ot m

any com
m

on w
ords end like this. 

If the root w
ord ends in –ce, the /?/ sound 

is usually spelt as c – e.g. vice – vicious, 
grace – gracious, space – spacious, 
m

alice – m
alicious. 

 Exception: anxious 

conscious precious   unconscious  suspicious  delicious  vicious  
spacious  gracious  subconscious  ferocious  m

alicious  judicious  
vivacious  luscious  atrocious  precocious  tenacious  auspicious  
audacious   

2 
-tious 

am
bitious  cautious  contentious  infectious  conscientious  nutritious   

pretentious fictitious superstitious propitious   vexatious   fractious   
ostentatious   facetious   surreptitious   unpretentious   

3 
-cial 

Endings w
hich sound 

like /ʃəl/ 

 

–cial is com
m

on after a vow
el letter  

 

social  special  official  financial  com
m

ercial  crucial  judicial  
artificial  provincial  racial  beneficial  superficial  unofficial  facial  
glacial  especial  psychosocial  sacrificial  prejudicial  antisocial  
m

ultiracial   

4 
-tial 

–tial after a consonant letter. 

 Exceptions: initial, financial, com
m

ercial, 
provincial (the spelling of the last three is 
clearly related to finance, com

m
erce and 

province). 

potential  essential  initial  substantial  residential  presidential  
partial  influential  differential  spatial  confidential  m

artial  
sequential  im

partial  preferential  consequential  celestial  
existential  circum

stantial  prudential  torrential  referential  
exponential  palatial  inertial  inconsequential  insubstantial  
interstitial  experiential  quintessential  evidential  deferential   

5 
-ant 

W
ords ending in –ant, –

ance/–ancy, –ent, –
ence/–ency 

 

U
se –ant and –ance/–ancy if there is a 

related w
ord w

ith a /æ
/ or /e?/ sound in 

the right position; –ation endings are often 
a clue. 

 

im
portant  significant  defendant  servant  assistant  constant  

sergeant  relevant  tenant  pleasant  peasant  consultant  m
erchant  

giant  infant  applicant  brilliant  participant  accountant  dom
inant  

w
arrant  instant  distant  covenant  unpleasant  elephant  pregnant  

protestant  reluctant  elegant  inhabitant  variant  ant  irrelevant  
attendant  descendant  claim

ant  m
igrant  occupant  inform

ant  
ignorant  dependant  extravagant  pollutant  trium

phant   

6 
-ance 

perform
ance  im

portance  finance  distance  insurance  balance  
advance  appearance  circum

stance  dance  glance  significance  
assistance  resistance  alliance  entrance  substance  allow

ance  
acceptance  instance  enhance  assurance  appliance  attendance  



 

stance  am
bulance  relevance  guidance  com

pliance  inheritance  
disturbance  ignorance  renaissance  rom

ance  nuisance  utterance  
clearance  surveillance  tolerance  resem

blance  abundance  
reassurance  annoyance  avoidance  elegance  grievance  reliance  
m

aintenance   

7 
-ancy 

pregnancy fancy  redundancy  consultancy  tenancy  expectancy  
discrepancy  vacancy  accountancy  occupancy  infancy  truancy  
m

alignancy  conservancy ascendancy  constancy  m
ilitancy  

hesitancy  poignancy  vibrancy  buoyancy   

8 
-ent 

U
se –ent and –ence/–ency after soft c (/s/ 

sound), soft g (/dʒ/ sound) and qu, or if 
there is a related w

ord w
ith a clear /?/ 

sound in the right position. 

There are m
any w

ords, how
ever, w

here 
the above guidelines don’t help. These 
w

ords just have to be learnt. 

governm
ent developm

ent  different  w
ent  m

om
ent  m

anagem
ent  

present  departm
ent  president  patient  m

ovem
ent  event  student  

agreem
ent  environm

ent  treatm
ent  parent  statem

ent  investm
ent  

em
ploym

ent  argum
ent  extent  represent  parliam

ent  equipm
ent  

elem
ent  com

m
ent  prevent  client  current  docum

ent  recent  
paym

ent  accident  assessm
ent  content  involvem

ent  com
m

itm
ent  

requirem
ent  agent  arrangem

ent  independent  spent  im
provem

ent  
appointm

ent  settlem
ent  experim

ent  incident  establishm
ent  

com
ponent  rent  sent    

9 
-ence 

experience  evidence  difference  influence  defence  science  
conference  reference  presence  sentence  confidence  existence  
silence  audience  absence  consequence  violence  sequence  
offence  licence  intelligence  preference  hence  independence  
essence  fence  residence  incidence  com

petence  correspondence  
conscience  interference  pence  dependence  negligence  
occurrence  em

ergence  obedience  coincidence  convenience  
com

m
ence  insistence  excellence  inference  prom

inence  patience  
prevalence   

10 
-ency 

agency  em
ergency  currency  efficiency  tendency  frequency  

constituency  presidency  consistency  deficiency  urgency  
dependency  contingency  insolvency  potency  decency  
inconsistency  sufficiency  transparency  regency  proficiency  
com

placency  delinquency  latency  solvency  insurgency  
expediency  insufficiency  indecency  residency  fluency  
im

m
unodeficiency  com

petency  excellency  leniency  patency  
clem

ency  inefficiency   

11 
-able 

W
ords ending in –able 

and –ible 

W
ords ending in –ably 

and –ibly 

 

The –able/–ably endings are far m
ore 

com
m

on than the –ible/–ibly endings. 

As w
ith –ant and –ance/–ancy, the –able 

ending is used if there is a related w
ord 

ending in –ation. 

If the –able ending is added to a w
ord 

ending in –ce or –ge, the e after the c or g 
m

ust be kept as those letters w
ould 

adorable advisable agreeable avoidable capable breakable 
changeable com

fortable disposable em
ployable enjoyable 

fashionable identifiable inexcusable m
anageable m

iserable 
noticeable portable probable reliable rem

arkable replaceable 
respectable sociable valuable vegetable  

12 
-ible 

accessible audible credible destructible edible flexible horrible 
im

possible indestructible invincible legible possible responsible 
reversible sensible susceptible terrible visible  

13 
-ably 

probably  presum
ably  reasonably  inevitably  considerably  notably  

invariably  rem
arkably  com

fortably  preferably  suitably  arguably  
understandably  uncom

fortably  unreasonably  noticeably  
conceivably  reliably  irritably  m

iserably  predictably  unm
istakably  



 

otherw
ise have their ‘hard’ sounds (as in 

cap and gap) before the a of the –able 
ending. 

The –able ending is usually but not 
alw

ays used if a com
plete root w

ord can 
be heard before it, even if there is no 
related w

ord ending in –ation. The first 
five exam

ples opposite are obvious; in 
reliable, the com

plete w
ord rely is heard, 

but the y changes to i in accordance w
ith 

the rule. 

The –ible ending is com
m

on if a com
plete 

root w
ord can’t be heard before it but it 

also som
etim

es occurs w
hen a com

plete 
w

ord can be heard (e.g. sensible). 

  

undeniably  unquestionably  inextricably  regrettably  justifiably  
unbelievably  profitably  adm

irably  inexplicably  im
probably  

unavoidably  uncontrollably  im
peccably  inescapably  agreeably  

am
iably  ably  appreciably   

14 
-ibly 

possibly  terribly  audibly  forcibly  sensibly  visibly  ostensibly  
horribly  im

perceptibly  im
possibly  plausibly  irresistibly  indelibly  

invisibly  responsibly  flexibly  perceptibly  incredibly   

15 

Suffixes 

-fer 

stressed 

Adding suffixes 
beginning w

ith vow
el 

letters to w
ords ending 

in –fer 

 

The r is doubled if the –fer is still stressed 
w

hen the ending is added. 
conferring deferring inferring m

isinferringm
isreferring preferring 

referring retransferring transferring   
conferred deferred inferred m

isinferredm
isreferred preferred 

referred retransferred transferred   
conferral deferral referral transferral 

16 

-fer 

unstressed 

The r is not doubled if the –fer is no longer 
stressed. 

referencing refereeing preferencing buffering chaffering coffering 
differing goffering offering proffering reoffering suffering  cham

fering 
interfering pilfering  
buffered chaffered cham

fered coffered differed goffered interfered 
offered pilfered proffered reoffered suffered unbuffered  
conferencing 
feral transferal 
circum

ference conference counter transference deference 
difference indifference inference interference m

isreference 
nonconference non-interference preference reference 
teleconference transference videoconference    

17 
- 

hyphen 

U
se of the hyphen 

H
yphens can be used to join a prefix to a 

root w
ord, especially if the prefix ends in a 

vow
el letter and the root w

ord also begins 
w

ith one. 
co-ordinate re-enter co-operate co-ow

n 



 

C
om

pounds w
ith these prefixes are 

som
etim

es (but not alw
ays) hyphenated 

to avoid doubling a vow
el or tripling a 

consonant, and som
etim

es even to 
prevent initial m

isreading or 
m

ispronunciation.  

1. To avoid doubling a vow
el: anti-art  

anti-adm
inistration co-opt (but 

cooperation) de-em
phasize  

2. To avoid tripling a consonant: shell-like  

3. To prevent initial reading or 
m

ispronunciation: re-cover vs. recover (I 
w

ill re-cover the sofa w
hen I recover from

               
the flu.) 

18 
ee:ei 

W
ords w

ith the /i:/ 
sound spelt ei after c 

 

The ‘i before e except after c’ rule applies 
to w

ords w
here the sound spelt by ei is 

/i:/. 

Exceptions: protein, caffeine, seize (and 
either and neither if pronounced w

ith an 
initial /i:/ sound). 

      

ceiling conceit deceive perceive receive receipt conceited conceive 
deceit 

 

-ough 

or 
W

ords containing the 
letter-string ough 

ough is one of the trickiest spellings in 
English – it can be used to spell a 

ought bought thought nought brought fought 

 
u f 

rough tough enough chough 



 

 
o 

 
num

ber of different sounds. 
cough 

 
o-e 

though although dough 

 
oo 

through breakthrough 

 
u 

thorough borough  

 
ow

 
plough bough 

 
silent 

W
ords w

ith ‘silent’ 
letters (i.e. letters w

hose 
presence cannot be 
predicted from

 the 
pronunciation of the 
w

ord) 

 

Som
e letters w

hich are no longer sounded 
used to be sounded hundreds of years 
ago: e.g. in knight, there w

as a /k/ sound 
before the /n/, and the gh used to 
represent the sound that ‘ch’ now

 
represents in the Scottish w

ord loch. 

a - artistically logically m
usically rom

antically,  
b -bom

b dum
b lam

b num
b thum

b doubt debt clim
b com

b crum
bs 

num
b subtle tom

b  
c - abscess ascend ascent conscience conscious crescent descend 
descent disciple fascinate fluorescent incandescent isosceles 
lum

inescent m
iscellaneous m

uscle obscene resuscitate scenario 
scene scent scissors 
d - W

ednesday sandw
ich handsom

e edge bridge handkerchief 
e – breathe 
g – sign cham

pagne gnaw
 reign align  assign  benign  cam

paign  
cologne  consign  design  feign  foreign  gnarl  gnash  gnat  gnaw

  
gnom

e  gnu  resign    
h - honest ghost heir hour w

hat w
hether rhubarb rhym

e ache anchor 
archaeology architect archives chaos character characteristic 
charism

a chem
ical chem

ist chem
otherapy chlorine choir cholera 

chord choreograph chorus C
hristian C

hristm
as chrom

e echo 
leprechaun loch m

echanical m
elancholy m

onarch m
onochrom

e 
orchestra orchid psychic schem

e school stom
ach technical 

technique technology 
i - business 
k - knead knife knight knock knot know

 knack knapsack knave 
knead knee kneel knell knew

 knickers knife knit knob knoll knot 
know

ledge knuckle 
l – w

ould  should calf half salm
on talk yolk folk calm

 calf half 
m

 – m
nem

onic  
n - autum

n colum
n condem

n dam
n hym

n solem
n 

o – colonel 
p - corps coup pneum

onia psychology receipt pseudo  psychiatrist  
psychiatry  psychotherapy  psychotic  receipt  
r –  
s- aisle island debris apropos bourgeois 
t - asthm

a ballet castle gourm
et listen rapport ricochet soften 

apostle  bristle  bustle  fasten  glisten  hustle  jostle  listen  m
oisten  

m
ortgage  often * nestle  rustle  soften * thistle  trestle  w

histle  
w

restle  
u - guess guard guide guilt guitar baguette biscuit build built circuit 
disguise guest guide guild guile guillotine guilty guise rogue 



 

silhouette 
w

 - answ
er sw

ord tw
o w

hole w
rist w

rite w
ho aw

ry playw
right sw

ord 
w

rack w
rangle w

rap w
rapper w

rath w
reak w

reath w
reck w

reckage 
w

ren w
rench w

rest w
restle w

retch w
retched w

riggle w
ring w

rinkle 
w

rist w
rit w

rite w
rithe w

rong w
rote w

rought w
rung w

ry 
x – faux pas 
z - rendezvous 

 
 

H
om

ophones and other 
w

ords that are often 
confused 

 

In these pairs of w
ords, nouns end –ce 

and verbs end –se. Advice and advise 
provide a useful clue as the w

ord advise 
(verb) is pronounced w

ith a /z/ sound – 
w

hich could not be spelt c.  
advice/advise 
device/devise 
licence/license 
practice/practise 
prophecy/prophesy 
 

Alphabetically 

aisle: a gangw
ay betw

een seats (in a church, train, plane) 

isle: an island 

aloud: out loud 

allow
ed: perm

itted 

affect: usually a verb (e.g. The w
eather m

ay affect our plans) 

effect: usually a noun (e.g. It m
ay have an effect on our plans). If a 

verb, it m
eans ‘bring about’ (e.g. H

e w
ill effect changes in the 

running of the business.). 

altar: a table-like piece of furniture in a church 

alter: to change 

ascent: the act of ascending (going up) 

assent: to agree/agreem
ent (verb and noun) 

bridal: to do w
ith a bride at a w

edding 

bridle: reins etc. for controlling a horse 

cereal: m
ade from

 grain (e.g. breakfast cereal) 

serial: adjective from
 the noun series – a succession of things one 

after the other 

com
plim

ent: to m
ake nice rem

arks about som
eone (verb) or the 

rem
ark that is m

ade (noun) 

com
plem

ent: related to the w
ord com

plete – to m
ake som

ething 
com

plete or m
ore com

plete (e.g. her scarf com
plem

ented her outfit) 



 

   

descent: the act of descending (going dow
n) 

dissent: to disagree/disagreem
ent (verb and noun) 

desert: as a noun – a barren place (stress on first syllable); as a 
verb – to abandon (stress on second syllable) 

dessert: (stress on second syllable) a sw
eet course after the m

ain 
course of a m

eal 

draft: noun – a first attem
pt at w

riting som
ething; verb – to m

ake the 
first attem

pt; also, to draw
 in som

eone (e.g. to draft in extra help) 

draught: a current of airfarther: further 
father: a m

ale parent 
guessed: past tense of the verb guess 
guest: visitor 
heard: past tense of the verb hear 
herd: a group of anim

als 
led: past tense of the verb lead 
lead: present tense of that verb, or else the m

etal w
hich is very 

heavy (as heavy as lead) 
m

orning: before noon 
m

ourning: grieving for som
eone w

ho has died 
past: noun or adjective referring to a previous tim

e (e.g. In the past) 
or preposition or adverb show

ing place (e.g. he w
alked past m

e) 
passed: past tense of the verb ‘pass’ (e.g. I passed him

 in the road) 
precede: go in front of or before proceed: go on 
principal: adjective – m

ost im
portant (e.g. principal ballerina) noun – 

im
portant person (e.g. principal of a college) 

principle: basic truth or belief 
profit: m

oney that is m
ade in selling things 

prophet: som
eone w

ho foretells the future 
stationary: not m

oving 
stationery: paper, envelopes etc. 
steal: take som

ething that does not belong to you 
steel: m

etal 
w

ary: cautious 
w

eary: tired 
w

ho’s: contraction of w
ho is or w

ho has 
w

hose: belonging to som
eone (e.g. W

hose jacket is that?) 



 

W
ord list for years 5 and 6 

accom
m

odate accom
pany according achieve aggressive am

ateur ancient apparent appreciate attached available average aw
kw

ard  
bargain bruise  
category cem

etery com
m

ittee com
m

unicate com
m

unity com
petition conscience* conscious* controversy convenience correspond criticise (critic + ise) curiosity  

definite desperate determ
ined develop dictionary disastrous  

em
barrass environm

ent equip (–ped, –m
ent) especially exaggerate excellent existence explanation  

fam
iliar foreign forty frequently 

governm
ent guarantee  

harass hindrance  
identity im

m
ediate(ly) individual interfere interrupt  

language leisure lightning  
m

arvellous m
ischievous m

uscle  
necessary neighbour nuisance  
occupy occur opportunity  
parliam

ent persuade physical prejudice privilege profession program
m

e pronunciation  
queue  
recognise recom

m
end relevant restaurant rhym

e rhythm
  

sacrifice secretary shoulder signature sincere(ly) soldier stom
ach sufficient suggest  sym

bol system
  

tem
perature thorough tw

elfth  
variety vegetable vehicle  
yacht  
 Teachers should continue to em

phasis to pupils the relationships betw
een sounds and letters, even w

hen the relationships are unusual. O
nce root w

ords are learnt in 
this w

ay, longer w
ords can be spelt correctly if the rules and guidelines for adding prefixes and suffixes are also know

n. M
any of the w

ords in the list above can be used 
for practice in adding suffixes. 
U

nderstanding the history of w
ords and relationships betw

een them
 can also help w

ith spelling. Exam
ples: 

C
onscience and conscious are related to science: conscience is sim

ply science w
ith the prefix con- added. These w

ords com
e from

 the Latin w
ord scio m

eaning I 
know

. 
The w

ord desperate, m
eaning ‘w

ithout hope’, is often pronounced in English as desp’rate, but the –sper- part com
es from

 the Latin spero, m
eaning ‘I hope’, in w

hich 
the e w

as clearly sounded. 
Fam

iliar is related to fam
ily, so the /ə/ sound in the first syllable of fam

iliar is spelt as a. 

 

      



 

SPELLIN
G

 A
C

TIVITIES 
 It has been found that children learn to spell better, quicker and m

ore easily if they are given short but fun activities on a daily basis. Tasks that 
are interactive and can be undertaken collaboratively are m

ore effective than w
orksheets and w

ill lead to pupils becom
ing m

ore independent 
and focused learners. 
Below

 are som
e suggestions for spelling activities that you m

ay w
ish to try out in your classroom

. Som
e are m

ore suited to one particular stage 
but others can be used in every class from

 P1 – P7. 
 Spelling Strategies 
Pupils should be given strategies to help them

 learn to spell.  
A list of suggested strategies is given at the end of this booklet in the secondary section. Additional strategies could include: 

¾
 

Rhym
e – if they can spell m

ouse, they should be able to spell house 
¾

 
W

rite the w
ord w

ith different coloured pens to break it into sections. This w
ill help to teach the pupils to learn to spell in ‘chunks’ rather 

than ‘letter by letter’ 
¾

 
U

se different coloured post- its, one for each w
ord. This w

ill help pupils visualise the w
ord w

hen they are trying to recall it. 
¾

 
W

rite the w
ord in sand, finger paintetc –helps form

 m
em

ory hooks. 
¾

 
U

se big paper and big felt pens – not alw
ays a jotter. 

¾
 

Chant the syllableseg W
ed-nes-day, em

phasising the tricky bit. U
se actions for each syllable. 

¾
 

Draw
 a picture to help w

ith a w
ord eg big elephants can alw

ays understand sm
all elephants = because 

¾
 

M
ake the w

ord into a picture eg bed could be draw
n to look like a bed 

  1. Look, Cover, W
rite, Check - TRIO

S 
This is often the basic m

ethod used in classes but the expectation is that the pupil w
ill be m

otivated and be able to self teach. M
istakes are 

often w
ritten out three tim

es and becom
e em

bedded. 
Try putting them

 in sam
e ability trios. They check each others’ lists and then sw

ap around again so the checkers are checked!  
Alternatively, the teacher show

s the pupils the w
ord, covers it and then the pupils w

rite the w
ord. The teacher w

ould then show
 the w

ord again 
for the pupils to check. Again this m

ethod has a higher success rate than w
hen the pupils w

ork as individuals. 
 2. Look, Cover, W

rite, Check – ‘SHO
W

 M
E’ 

Pupils w
ork in pairs. Both pupils look at the sam

e w
ord. It is then covered and both pupils w

rite the w
ord on an individual w

hiteboard. They then 
reveal their w

ord -  ‘one tw
o three, show

 m
e’ and check that they both have the sam

e spelling. This is repeated w
ith every w

ord on their list. A 
quick activity that is very effective, It can also be done in trios or quartets. 
  3. FLASH C

AR
DS 



 

This is sim
ilar to the ‘show

 m
e’ activity above. Pupils quickly w

rite out w
ords on flash cards m

aking sure that they have the correct spellings.  
O

ne reads aloud from
 a card and the other pupil w

rites the w
ord on a w

hiteboard. This tim
e w

hen they say ‘show
 m

e’, one show
s the correct 

spelling on the card and the other show
s their attem

pt on the w
hiteboard. Pupils take turns reading or spelling. 

 4. DEFINITIO
NS 

M
ake this exercise a m

ore w
orthw

hile learning experience by asking pupils to w
ork in pairs. Pupils are given one dictionary to share and w

ork 
together to find and w

rite the definition of each w
ord. By using a selection of dictionaries, pairs can then share and com

pare their definitions 
w

ith another pair. 
 5. SPELLING

 ALO
U

D
 

U
sing flashcards, as above, one pupil reads a w

ord aloud. Their partner spells the w
ord out loud.  If they spell correctly, they ‘w

in’ the card. If 
they are incorrect, the card is put to the bottom

 of the pile. Pupils take turns and the ‘w
inner’ is the one w

ho has m
ost cards at the end of the 

gam
e. 

 6. SPELLING
 TENNIS 

You m
ay have seen this one on the television program

m
e ‘H

ardspell’.  O
lder children really enjoy this one as it can be quite challenging. Pupils 

w
ork in trios. 

O
ne takes on the role of both ‘reader’ and ‘checker’.   The other tw

o pupils spell the w
ord by saying alternative letters until the w

hole w
ord is 

spelt. If a m
istake is m

ade, the checker stops the gam
e and show

s them
 the correct spelling. The w

ord is then spelt again and then put to the 
bottom

 of the pile. C
orrect w

ords are discarded. Pupils take turns to be the checker. 
 7. ALPH

AB
ETIC

AL O
RDER

 
Pupils w

rite out their spelling list in alphabetical order. This activity is best used w
ith m

iddle and upper stage pupils but is particularly effective at 
m

aking them
 look closely at the spelling of w

ords that begin w
ith the sam

e letter eg w
hen learning com

m
on w

ords. This could be an individual 
activity but, as a follow

 up activity, pupils could w
ork together to check they both have the sam

e order. 
 8. M

UDDLED LETTERS 
Pupils rew

rite each of their spelling w
ords in a m

uddled up fashion eg ‘beautiful’ could be w
ritten ‘ befitualu’. It is better if they alw

ays put the 
initial letter in the correct place. This is a great activity, as pupils have to scrutinise each w

ord to m
ake sure they have got all the correct letters. 

These m
uddled lists are then sw

apped w
ith som

eone w
ith sam

e spelling w
ords. W

ithout looking at the correct list, pupils have to rew
rite each 

w
ord correctly. 

    9. DICTIO
N

ARY R
AC

E 



 

Pupils w
ork in threes using a dictionary each. They take turns to call out one of their spelling w

ords w
hich is then hidden. The idea is to be the 

first to locate the w
ord in the dictionary. This not only helps them

 to rem
em

ber how
 to spell, it is also excellent for practising dictionary skills. 

You can turn it into a gam
e by giving them

 counters to w
in. 

 10. SYLLABLES 
W

orking in tw
os, pupils split their spelling w

ords into syllables eg beau-ti-ful. 
Again close attention to details is needed so it helps them

 to retain m
ore difficult spellings. 

 11. W
O

RDS W
ITHIN W

O
RDS 

Pupils try to find sm
aller w

ords inside each of their spelling w
ords w

ithout rearranging the letters. Eg using the w
ord  ‘practising’ ,  you could 

find – ‘act’ ‘sing’  ‘in’  ‘is’.  Set a tim
e lim

it, say 10 m
inutes, for them

 to w
ork individually to find as m

any as possible using all their spelling 
w

ords. Finish off w
ith an oral feedback session to pull all their suggestions together. 

 12. SILLY STO
RY 

W
orking in pairs, pupils w

rite a short story (about a paragraph) using as m
any of their spelling w

ords as possible. Again, set a tim
e lim

it of 
about 10 m

inutes. Stories can be shared w
ith another pair or w

ith the w
hole class – the stories are usually very silly so children enjoy this 

activity. 
 13. K

IM
’s G

AM
E 

This gam
e can be played in groups of 4 to 6. Spelling w

ords are w
ritten on cards and laid out on the table. The pupils study the w

ords. They 
then look aw

ay and a nom
inated person rem

oves one of the cards. Pupils turn back, look at the rem
aining cards and have 2 m

inutes (use an 
egg tim

er) to w
rite the m

issing w
ord on a w

hiteboard w
hich they keep hidden.  All the guesses are then revealed at the sam

e tim
e. If they are 

correct, they w
in a point, but only if it is spelt correctly!   

 14. M
AG

NETIC LETTERS 
W

orking w
ith a partner, younger pupils w

ould first look at a w
ord from

 their list or from
 a flash card, cover it and then m

ake their w
ord using 

m
agnetic letters. This w

ould continue until all the w
ords are displayed. Another pair w

ould then be asked to check their spellings.  
 15. W

O
RDSEARCH

 
U

sing squared paper, pupils m
ake a w

ordsearch w
ith their spelling w

ords. W
ords are N

O
T w

ritten out underneath. They need to look really 
closely to m

ake sure that they haven’t m
ade a m

istake and that they have included all their w
ords. 

For the next spelling session, w
ordsearches are sw

apped w
ith another m

em
ber of the sam

e spelling group. W
ords are ringed and then w

ritten 
out underneath. H

ow
 m

any can they find? 
They are then sw

apped back and m
arked by the original ow

ner of the w
ordsearch. 

 16. M
NEM

O
NICS  



 

Show
 the children an exam

ple of a m
nem

onic and explain w
hy they are used egbig elephants can alw

ays understand sm
all elephants              

because 
W

orking w
ith a partner, pupils try to m

ake up a m
nem

onic for one or tw
o of their trickiest spelling w

ords. A tim
e lim

it should be set – again 
about 10 m

inutes. Their m
nem

onics can then be shared w
ith another pair, the w

hole group or displayed on the w
all for everyone to use. 

 17. LUCKY DIP 
This is a gam

e best played in tw
os or threes. Pupils take turns to pick out 12 plastic letters from

 a bag. They m
ustn’t look into the bag, as it is 

‘lucky dip’. The picked letters are placed in front of them
 and the rest of the letters are left in the bag. The idea is to m

ake one of their spelling 
w

ords out of the letters. The pupils take turns to pick one new
 letter out of the bag and discard one that they don’t w

ant any m
ore. This carries 

on until som
eone has the right letters to m

ake one of their spelling w
ords. The others check that it is indeed spelt correctly. The gam

e then 
starts over again. 
 18. G

UESS THE W
O

RD 
Pupils w

ork in pairs. O
ne pupil chooses one of their spelling w

ords, and then w
rites one letter on a w

hiteboard at a tim
e. They can begin 

anyw
here in the w

ord – it does not have to be at the beginning. The other pupil tries to guess the w
ord after each letter is added. If they guess 

correctly, they m
ust spell the w

hole w
ord to w

in the points. The few
er letters that have been given – the m

ore points to be w
on. 

 19. CRO
SSW

O
RD 

U
sing squared paper, pupils m

ake a crossw
ord using their spelling w

ords. D
efinitions are w

ritten below
 to form

 the clues. The children m
ay 

have already w
ritten the definitions during a previous spelling session.  

D
uring a further session, crossw

ords are sw
apped and com

pleted by another m
em

ber of the group. These w
ould then be checked by the pupil 

w
ho created the crossw

ord. 
 20. NO

UG
HTS AND CR

O
SSES 

This is a very sim
ple activity w

here pupils can w
ork w

ithin m
ixed or sam

e ability pairings.  Pupils sw
ap lists and ask their partner to spell one of 

the w
ords. If the w

ord is spelt correctly, the appropriate m
ark is placed on a noughts and crosses grid. If w

rong, no m
ark is w

ritten but their 
m

istake explained and the correct spelling show
n. A 10-15 m

inute tim
e lim

it is probably long enough to play several gam
es.  

 21. W
ALK ABO

UT 
D

on’t be put off by the title. C
hildren of all ages love this and it’s very effective! 

The w
hole class w

alks about the class w
ith their list of w

ords. W
hen the teacher calls a set signal (eg ’spell’), each pupil greets the person 

nearest to them
 and sw

aps lists. By doing this all spelling abilities can w
ork together. They then ask each other to spell 3 w

ords from
 the  

list. If they are both correct, they sw
ap the lists back again and m

ove on. If one or m
ore is w

rong, they get one m
inute to study the w

ords and 
are then asked again.  
  22. D

R
AG

O
N

’S D
IN

N
ER

 



 

Pupils have counters, one for each of their target w
ords. They take turns in spelling. If they m

ake a m
isspelling, they lose a counter to the 

dragon. The dragon can be a pupil w
ith a list of the w

ords or all other pupils can have a list to check the w
ords and the dragon can be a 

picture/m
odel. H

ow
 m

uch dinner does the dragon get? 
 23. FIND THE W

O
RD 

This is a good activity for younger pupils w
ho are learning how

 to spell H
igh Frequency w

ords. Each pair is given a highlighter pen and piece of 
text, for exam

ple a new
spaper or advert. The teacher w

rites a few
 com

m
on w

ords on the blackboard and the children highlight as m
any as they 

can find. Younger children m
ay need to be given a highlighter each or you m

ay ask that each com
m

on w
ord is highlighted using a different 

colour.  
This activity can also be used to highlight a spelling pattern in older classes eg‘ight’ , ‘ei/ie’.  
O

nce highlighted, the w
ords could be w

ritten in a list to share w
ith another group. 

 24. JIG
SAW

 
The teacher chooses one or tw

o spelling w
ords for each group and w

rites each of them
 onto a strip of card. This is repeated several tim

es. 
Each card is then cut into sections – see below

 
 H

ippopotam
us                 H

ippopotam
us 

 H
ippopotam

us              H
ippopotam

us 
 Pieces are then m

uddled up and given out to the pupils. They can either put them
 back together at their desks but its m

uch m
ore fun if they are 

each given one piece and they m
ust then find their partners and stand in the correct order. It is trickier than it looks as there can be several 

com
binations to m

ake the correct spelling. 
  25. Spell, Spell, Trade 
Each m

em
ber of the group has one w

ord on a piece of paper. The w
alk about until they m

eet another m
em

ber of their group. They then ask 
each other to spell their w

ord. If they get it w
rong, they are show

n the w
ord and then try again. O

nce they have both spelled the w
ord, they 

trade and go off to m
eet another person. All groups can play this at the sam

e tim
e just by colour coding the paper ie the pupils w

ith the yellow
 

cards only m
eet up w

ith yellow
 cards. 

 


